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ABSTRACT 

In the school year 1988-89 the school district of the 
city of Saginaw operated two programs designed to meet the special 
needs of bilingual and migrant students: (1) the Section 41, State 
Bilingual Education Program; and (2) the ECIA, Chapter 1, Migrant 
Education Program. Both programs operated at 21 elementary schools, 5 
junior highs, and 2 high schools. The Bilingual Program served 901 
K-12 students, while the Migrant Program served 494 students, K-12. 
The State Bilingual Program served students whose primary language 
was other than English, or v;ho came from a non-English speaking home 
environment. The Migrant Education Program served students whose 
families follow the crops or fishing industry and as a result the 
students experienced educational discontinuity. Although the 
programs* philosophies differ, the student populations overlap, 
because, in most circumstances, a student in the Migrant Program 
comes from a non-English speaking home, in view of this fact, the two 
programs cooperate by sharing the same staff, materials, and 
activities. This report presents the programs* evaluations for the 
1988-89 school year. Evaluation procedures included: (1) structured 
interviews with advisors at their support service sites; (2) 
structured interviews with teachers at their instructional sites; and 
(3) classroom observations. The results were summarized into 
statements indicating one of the following: a program strength; a 
potential strength; or a weakness. Appendices include: (1) 
description of identification and eligibility procedures; (2) samples 
of interviev; and observation forms; (3) item analysis of the 
interviews; and (4) lesson elements checklist results. (ALL) 



* Reproductions supplied by EDRS are the best that can be made * 

* from the original document. * 
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PROGRAM DESCRIPTION 

The Section 41, State Bilingual Education program, and the E.C.I.A. , 
Chapter 1, Migrant Eduation program are programs designed to meet the special 
educational needs of State Bilingual and Migrant students in the School 
District of the City of Saginaw. These programs were operated by the school 
district during the 1988-89 school year. 

The State Bilingual and Migrant programs operated at 21 elementaries, 
five junior highs, and both high schools. Instruction was provided primarily 
on a pull-out basis, with each student receiving approximately one hour of 
supplemental instruction per week. 
State Bilingual Program 

The State Bilingual program served 901 students during the 1988-89 school 
year. The vast majority of the students were Hispanic, with a small number of 
Laotian students completing the program population. 

Instruction was provided to K-6 students primarily in the areas of 
reading and mathematics. Students in grades 7-12 also received instruction in 
the basic skills, as well as counseling and support services. 
Migrant Program 

The Migrant program provided supplemental reading, mathematics, and 
communication skills instruction for the children of Migrant workers. A total 
of 494 students K-12 participated in the program. 

The State Bilingual program served students whose primary language was 
other than English, or who came from a home environment where a language other 
than English was regularly used. The Migrant Education program served 
students whose families follow the crops or fishing industry for a livelihood, 
and as a result the students experienced educational discontinuity. Although 
the program philosophies differ", the student populations overlap because, in 
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most circumstances, a student in the Migrant program comes from an environment 
where English was not the primary language spoken in the home. In view of 
this fact, these two programs cooperate as one, the staff serving the students 
were the same, and all materials and activities were shared by the programs, 
(See Appendix A for a complete description of the students eligibility 
criteria. ) 
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PROCESS EVALUATION PROCEDURES 



A process evaluation involves monitoring a program throughout the year to 
determine if the program is being implemented as planned. This makes it poss- 
ible to identify strengths and weaknesses that influence a program^s outcome. 
For these programs, the process evaluation was accomplished by three separate 
activities: 1) structured interviews of advisors at their support service 
sites; 2) structured interviews of teachers at their instructional sites; and 
3) classroom observations by an evaluator. The observations and interviews 
were planned for the veeks of November 28 and December 5, 1988* All seven 
certified instructional program staff were to be interviewed and observed (see 
Appendix B for a copy of these instruments)* All three program advisors were 
to be interviewed (see Appendix C for a copy of this structured interview 
instrument) • 
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PRESENTATION OF PROCESS DATA 

The 1988-89 Process Interview for State Bilingual/Migrant Staff at 
Instructional Sites (see Appendix B) and Support Service Sites (see Appendix 
C) were conducted with program staff between November 30, 1988 and December 5, 
1988. All seven teachers and three secondary advisors were interviewed. The 
detailed tabulated results are presented in Appendix D 

During the same time period observations were conducted of the seven 
certified teachers. The observational results of a complete class session 
were recorded on the 1988-89 State Bilingual /Migrant Process Observational 
Evaluation Instrument (see Appendix B). The six elementary teachers were 
observed in a pull-out class setting and the one junior high teacher was 
observed in a regular classroom setting. The detailed observational results 
are presented in Appendix E. 

What follows are the salient points stemming from this yearns process 
evaluation efforts of the 1988-89 State Bilingual/Migrant programs. The 
program evaluator and supervisor reviewed the results and summarized them into 
a set of statements that were categorized as indicating a strength, a 
potential strength (improvement still needed), or a weakness. The major 
findings follow. 
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Strengths of the State Bilingual/Migraat Programs 



From a combined review of current findings, past achievements of the 
programs, and the present description of the programs, the following strengths 
appear noteworthy* 



PROGRAMMING AND INSTRUCTIONAL MANAGEMENT: 
INSTRUCTIONAL SITES 



• Almost all of the teachers (85.7%) described their instructional 
strategies as being consistent with the Instructional Theory Into 
Practice (ITIP) techniques. 

0 All teachers (100.0%) either follow building scheduled objectives for 
the the week and/or regular teacher input on observed student 
weaknesses as the focus of classroom sessions. 

• The students per teacher caseload at the secondary level for the lone 
secondary teacher was 50 to 1. 

• Both elementary and secondary sites provided small group instruction 
with on average approximately 5 and 12 students respectively per 
session. 

• Teacher instructional subject area focus by statement and observed 
practice is centered on reading and English with secondary attention 
to mathematics. 

• Presently no scheduling conflicts exist between the programs staff and 
and regular and/or compensatory teaching staff. 

e Teacher lesson plan books ware complete and up-to-date at all sites. 

• All teachers (100.0%) hv^d access to the California Achievement Tests 
(CAT) results. ' 

• Observational results of teachers indicate they have no trouble in 
displaying ITIP strategies (see Appendix E for the details) related 
to the following: 

- Standards, 

- Practice, and 

- Motivation. 

• All teachers (100.0%) have or are in the process of obtaining Home 
Language Survey data for both participants as well as potential 
paarticipants of the State Bilingual program 
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COMMUNICATIONS/ESPRIT DE CORPS: 
INSTRUCTIONAL SITES 



• Of Che 22 building sices, 21 of Chem (95.5%) have building principals 
chac are perceived as supporcive of che programs. The remaining 
building principal is perceived as being neucral relacive Co che 
programs • 



MISCELLANEOUS: 
INSTRUCTIONAL SITES 



• Ihe chree mosc ofcen ciced positive concribucions of che 
programs included : 

— Individual help, 

— Role models for Scace Bilingual/Migranc scudencs, and 

— Self-concepc and self-concrol developmenc of scudenCs. 

PROGRAMMING AND COUNSELING/GUIDANCE: 
SUPPORT SERVICE SITES 



• Secondary accendance counseling services are being provided ac all 
six supporc service sices (100.0%). 

• Advisors are using mulciple means (accendance records plus concaccs 
by school personnel and ocher agencies) Co focus cheir counseling and 
advising efforCs. 

• No scheduling confliccs v«re reporced by Scace Bilingual/Migranc 
advisors becween themselves and classroom ceachers and/or ocher 
professionals. 

• All advisors (100.0%) have provided Home Language Survey resulcs for 
boch parcicipancs as well as pocencial parcicipancs of che Scace 
Bilingual program Co the program supervisor. 

• All three advisors (100.0%) felt che supervisor was readily available 
to react Co suggescion and offer advice. 

• All r,dvisors (100.0%) have access to California Achievement Tests 
(CAT) results. ' " 
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CCMMUNICATIONS/ESPRIT DE CORPS: 
SUPPORT SERVICE SITES 



• Of Che six secondary building sices where supporc services are pro- 
vided, five of chera (83,3%) have building principals chac are per- 
ceived supporcive Co che program. The remaining secondary principal 
is perceived as being non-supporcive of che programs. 



MISCELLANEOUS: 
SERVICE SUPPORT SITES 



• Advisors see ch^ir concr ibucions co be chreefold: 

— Foscering a posicive accicude coward educacion, 

— Increasing grade peine averages of scudencs, and 

— Working Co bring cogecher scaff co serve che besc incerescs 
of scudencs. 



Weaknesses oE che Scate Bilingual/Higranc Programs 

From a combined review of currenc findings ^ pasc achievemencs of che 
programs, and che presenc descripcion of che programs, che following currenc 
wef.Knesses appear noceworchy. 



PROGRAMMING AND INSTRUCTIONAL MANAGEMENT: 
INSTRUCTIONAL SITES 



• The scudencs per ceacher caseload ac che elemencary level was 138 
elemencary scudencs per ceacher (range of 64 scudencs). 

• Teaching and rec.?aching scracegies, while apparenc, scill need Co be 
screngchened and more variecy nrovided (see Appendix E for furcher 
decail), 

• While ceachers have knowledge chac chey are co maincain on file 
studenc census, ceacher concacc, and parenc concacc forms, chese 
records seem co be noc immediacely available and when available chey 
appear Co be less Chan complece or up-co-dace# 

• Teachers desire more guidance/leadership of che Scace 
Bilingual/Migranc supervisor chrough a number of accivities: 

— More classroom visics/observations; 

Kore communicacions abouc whac progress is being made in Scace 
Bilingual/Migranc programmming ac che local, scace, and nacional 
levels ; 

Less (screamlined) paper work requiremencs; and 
More effort Co reduce caseloads of elemencary scaff. 
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MISCELLANEOUS: 
INSTRUCTIONAL SITES 



• The single most important current problem cited by elementary teaching 
staff \9as the lack of time to provide review of concepts taught 
because of the large caseloads at multiple buildings, 

• Other problems to be tackled included the following: 

— Pupil absenteeism, 

— Availability of micro-computers at at all sites, 

— Limitations of student participation because of the three year 
eligibility rule* 

PROGRAMMING AND COUNSELING/GUIDANCE: 
SUPPORT SERVICE SITES 



• Ihe amount of individual and small group counseling varies greatly, it 
seems evident from a review of this data in Appendix D that more 
standardization of support services is needed* 



COMMUNICATIONS/ESPRIT DE CORPS: 
SUPPORT SERVICE SITES 



• labile some intermittent oral communications do occur between the 

advisors and classroom teachers, this communication must become more 
planned and regular in its occurence* 



MISCELLANEOUS: 
SUPPORT SERVICE SITES 



# The basic weakness of the advisor program is the lack of planned 
strategies to address the many needs of secondary students* 
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Potential Strengths of the State Bilingual/Migrant Programs 



From a combined review of current findings, past achievements of the 
programs, and Che present description of the programs, the following areas of 
potential strength (observed positive change where more improvement is still 
possible) appear noteworthy. 



PROGRA>n^ING AND INSTRUCTIONAL MANAGEMENT: 
INSTRUCTIONAL SITES 



While most staff used anticipatory sets and closure strategies in 
teaching lessons (85*7% and 71.4% respectively) more thorough use of 
these techniques were desired (see Appendix E for details). 



COMMUNICATIONS/ESPRIT DE CORPS: 
INSTRUCTIONAL SITES 



While communications between State Bilingual/Migrant staff and regular 
teachers, are taking place, this communication must become more 
regular in occurrence and -better documented through the consistent 
use of the teacher contact form to record each occurrence. 



PROGRAMMING AND COUNSELING /GUIDANCE : 
SUPPORT SERVICE SITES 



\fliile four of the six sites (66.7%) provide a full-range of suppport 
services (attendance counseling plus academic, social, and personal 
advising), it is the intent of this program to provide these services 
at all support service sites. 

While various records are maintained at each support site by advisors, 
common records need to be maintained across all sites. 
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RECOMMENDATIONS 



Based on this yearns process evaluation, the following recoramendacions 
are offered in an effort to improve the implementation of the State Bilingual/ 
Migrant programs in the future. 

1. Explore other alternatives to lower the student 
to staff ratios and to make those ratios more 
consistent across buildings. Present funding 
levels make* it impossible to lower the ratio 
further without assistance from other sources. 

2. Work with the Inst ructional Staff Development 
Center (ISDC) staff to design an appropriate set 
of inservice activities to address the following: 
anticipatory set, teaching/reteaching, and closure 
strategies in the context State Bilingual/Migrant 
instructional settings. 

3. Continue to plan and define at the secondary level a 
consistent advisor program where like services are 
provided at all secondary buildings to eligible 
students • 

4. Develop a technique or set of procedures to ensure 
the provision of regular communication of both 
instructional and advisor staff with classroom and 
compensatory education teaching staff. 

5. Increased monitoring of a number of program functions 
by the program supervisor seems needed. 

These functions include: 

- Record keeping at both instructional 

and support service sites, 
Qassroom instructional practices, 

- Pupil absenteeism, and 

- Caseloads of staff. 

6. Record building level instructional activities that 
happen monthly. These activities then should be 
communicated through a calendar of events from 
each teacher to the supervisor. 
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APPENDIX A 

IDENTIFICATION AND ELIGIBILITY PROCEDURES FOR STATE BILINGUAL 

AND MIGRANT STUDEOTS 



State Bilingual 

The first step in this procedure is chat of student identification* 
Potential students are identified by means of a Home Language Survey (HLS). 
the survey is designed to determine if: 1) the native or first language is 
other than English or; 2) a language other than English is regularly used in 
the student's home or environment. Students in grades K-2 are eligible for 
the program on the basis of the HLS and parental permission. Students in 
grades 3-12 tq through a more extensive eligibility system which is described 
bel ow. 

In addition to the HLS, students in grades 3-12 are also tested on one or 
two instruments for program eligibility. Students, who are new or ha^e never 
been in the Bilingual program, are tested with a test of oral English 
proficiency. In Saginaw, the Language Assessment Battery (LAB) test is used 
for this purpose and is usually administered in the fall of each year. K the 
student scores at or below the 40th percentile, then the student is eligible. 
However, if the student scores above the 40th percentile, then the student an 
English reading achievement test. The California Achievement Tests CAT) are 
used for this purpose. If the student scores at or below the 40th percentile 
on CAT, then the student is eligible for the program. Finally parental 
permission is needed for program participation. 
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APPENDIX A 



Students in grades 3-12, who were ia the Bilingual program the previous 
year, go through a somewhat different eligibility procedure^ These students 
are subject to a program exit criterion which is based on the student's post- 
test English reading achievement score* If the student's post-test score 
remains at or below the 40th percentile, the student is ineligible* However, 
eligibility is based on either the oral Engish language proficiency test score 
or the English reading achievement test score. In addition, a score that is 
used for eligibility is to be the result of a test administration no earlier 
than the spring of the preceding school year. It is, therefore, possible for 
a student to exceed the 40th percentile on the reading achievement test and 
become eligible when retested with the oral English proficiency test. The 
final eligibility requirement is that students: 



... shall be enrolled in the Bilingual instruction program 
for three years or until the child achieves a level of 
proficiency in English language skills sufficient to receive 
an equal educational opportunity iry the regular ^chool pro- 
gram, whichever comes first. 



^ Administrator's Manual for Bilingual Education Programs in Michigan 1979- 
80. Bilingual Education Office, Michigan Department of Education, February, 
197 9, Appendix A, page 4. 
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Migrant 

Eligibililcy for the Migrant program is based solely on whether a student 
is one of three Migrant designations. The district does, however, attempt to 
serve those students with the greatest academic need, and nearly all Migrant 
students scored at or below the 40th percentile on an English reading 
achievement test. 

The three designations of Migrant students are: 

1) Interstate : Student has moved within the last year 

across state boundaries. 

2) Intrastate : Student has moved within the last year 

across school district boundaries within 
the state. 

3) Five Year Settled Out : Student has remained within a 

school district for at least five years. 
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APPENDIX A 



PBO<ZIXISES FOE THE lOBHTIFICAXIOir OF ^^EHTS ELIGIBL8 FOR 
BILIHGVAL EBnCATIOH FUHDING SDMHART FLOV CHAKI 



I« A. I l3 Che student's native or first language other than Engllah? | 
YES i) 
B. 



Is there a language other than English regularly used 
la the student's home or environment? 



-NO 



I Student Is Potentially Eligible } 



J- 



II. A. 



Is student enrolled 
In grades K-2? 



YES 



Assess oral 
English language 
proficiency. 



Does the student 
score at or below 
the 40th percentile 



■■'NO ' ^ 



Assess English 

reading 

achievetaent 



YES 



Does student 
score at or 
below the 40th 
percentile? 



YP.S 



[ 



i 



Student meets eligibility criteria 





N 




0 




T 




E 




L 




I 




G 




I 




B 




L 




E 




F 




0 




R 


0 — 


F 




U 




N 




D 




I 




N 




G 







II !• A. I Has the student received three years of bilingual Instruction In the district? K ES 

i ^ 



Has the stxxdent's parent(s) or guardian withdravm the child 



from the bilingual instmccicn program? 



-YES- 



C. { Will the student receive bilingual Instruction? — 
I 

YES 

D» I Student Is eligible for bilingual education funding | 



-NO- 
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1988-1989 PROCESS INTERVIEW FOR STATE BILINGUAL/MIGRANT STAFF 

AT INSTRUCTIONAL SITES 



Buildings Serviced: 
Da te: 



Programming and Instractional Management 

U Describe a typical State Bilingual/Migrant session in terms of its parts 
and the instructional strategies you employ. 



2. How do you determine what learning objectives you will focus upon during 
the various learning sessions? 



3. What is your case load this school year at each of your buildings? 
Count 

Building: 

Building: 

Building: 

Building: 



Comments: 



4. How many students do you typically see at a time at each of your 
buildings? 
Count 

Building: 

Building: 

____ Building: 

Building: 

Comments: 
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APPEOTIX B 



5. How much planning time do you have on a u"eekly basis during the regular 
work week (daily from 8:10 - 11:30 A.M. to 12:30 P.M. - 3:i0 P.M.)? Note: 
1 5 minute travel time to next building should be excluded from the regular 
work day. 



Comments: 



_^minutes per wek for planning 



6. What subject area(s) do you provide instruction to State Bilingual/Migrant 
children? (Check all that apply) 



Re ad ing 
Mathemacics 

Other: 

Other: 



7. What, if any, scheduling conflicts at this building or others have you 
experienced with classroom and/or compensatory education teachers? 

"None 

Some [Please describe problem(s).] 



8, What type of information do you keep on program participants, teacher con- 
tacts, parent contacts, and lessons? Could I see your copies of this 
information? (Check all that are mentioned and check twice if records are 
shown.) 

Student census forms 

Teacher contact forms ( check if updated at least every 2 weeks) 

Parent contact forms 

Lesson plans for each building (Objective form type planl, only one 

day in advance) 

Home Language Survey 

Comments: 
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Do you have a Home Language Survey showing a second language other than 
English spoken in the home on file for all State Bilingual program par- 
ticipants? (Check one) 

Yes (If yes, check records to determine if documentation exists 
and comment below.) 

No [(If no, do you have forms and directions from the program 

supervisor to come up with this documentation? (Check one)] 

Yes 

No 



Comments: 



Do you have a Home Language Survey showing a second language other than 
English spoken in the home on file for all potential State Bilingual par- 
ticipants you showed on your teacher census forms at the start of the 
year? (Check one) 

Yes (If yes, check records to determine if documentation exists 

and comment below*) 

No (If no, do you have forms and directions from the program 

supervisor to come up with documentation? (Check one) 

Yes 

No 



Comments: 



What type of supervisory leader ship/ guidance do you need from the program 
supervisor? 



Do you have access to the California Achievement Tests (CAT) results? 

Yes 

No 



Comments: 
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CoBMunications/Esprit De Corps 

13. What are the various ways you regularly communicate with classroom 
techers? (Check predominant form and indicate exception in comment 
section.) 

Written log/notes 

Verbally through regularly scheduled session 

Verbally on intermittent basis 

Other (please describe) 



Comment s : 



14. How would you describe the building principal's support of the State 
Bilingual/Migrant programs in this building? Other buildings? (Use 
check mark to indicate each building.) 

Supportive 

Neutral 

Non-supportive 



Comments: 



Miscellaneous 

15* What, if any, are the most important current problems regarding the State 
Bilingual/Migrant programs in the building(s) you serve? 



16. What, if any, do you consider to be the programs' positive contributions 
or strengths in your building(s)? 
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APPENDIX B 

1988-1989 STME BIUNGDAL/MIGRARr PROCESS CBSEKVAHDt^ EVALUATION DSlRLffiOT 



School: ^b. of Students: 

toce: ^ ^ Sibjecc Area: _ 

Evaluacor: 



cfficnjsr PGR izssoN eumems 

Staodaids 

Rrd* Did che students seem co know ^at \as expected of thera in cenas of behavior? Yes No 

Rrd Were all materials ard equipment necessary for the class session in place and "fes 
ready for use? 

Rrd Vfeis time vested caking attendance and/or recond keeping? Yes No 

AiticipBtory Set (IhtroductioQ) 

Rrd Mas the learning for chat session clearly stated Co students? Yes No 

(R)r Were students showi hew tha learning related Co previous learning thsy had Yac ^vfo 
experienced or to needs in their lives? 

Tpachfng QterpacMng) 

(R)r Did che ceachsr give a fomal or informal pce-test? Yes No 

R Did the teacher gi\« an adequate explanation of the leamirg before students ~~ 

were expected co put it into practice? 
Rr What strategy did the teacher use Co put across the learning? (Chedc all strate- 
gies observed) 

Lecture Group discussion Student input Modeling 

Inquiry (questions) Role playing Explanation Other 

Rr Did che teacher check regularly to aake sure that all students understood tte Yes No 

learning? — — 

Fta ctLce 

Rr Did che scudoics practice che learning chrough some fotm of overt betevior? Yes No 

Rr Was the practice directly related to the learning? ^ lb 

Rr K.d che ceachsr monitor each student's practice of the learning? Yes No 

Rr Did the teacher reteach the learning when and where necessary? ^ 

(Rr)d Did che teacher give a fonnal or infonnal post-test? Yes No 

Qosiire 

Rr Did che ceachsr close ths class by having students identify what ths session'^s Yes No 

learning vas? 

(Rr) Did che students leave the class knowing vhat the next session would be aboit Yes No 

(continuity)? 

FoUow-Op (Dhguided ftractice) 
(Rr) Did che teacher assign homework based on che day's learning? Yes No 

Rrd Diring the class session, did the teacher use any of ths following fozms of 
motivation? 

increasing/decreasing level of concern maintaining friendly atmosphere 

adding notes of interest giving students knowledge of thsir results 

granting records _ allowing students annents of success 

Short statement of objective: 



*Lesson type code: Rrregular r-rwlew d-diagooels (optLocal elaMit) 
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1988-1989 PROCESS INTERVIEW FOR STATE BILINGUAL/MIGRANT STAFF 
AT SDPPORT SERVICE SITES 



Buildings Serviced: 
Date: 



Prograning and Counseling/Guidance 

!• Describe a typical State Bilingual /Mi grant session in terms of its parts 
and the counseling/guidance you employ. 



2. How do you determine what goals or objecfi^es you vill focus upon during 
the various State Bilingual/Migrant sessions? 



3, Describe your daily couseling/wo rking schedule with State Bili.igual/ 
Migrant students? 



Comments : 
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What, if any, scheduling conflicts at this building or others hava you 
experienced with classroom teachers and/or other professionals? 

None 

Some [Please describe problem(s).] 



What type of information do you keep on program participants, teacher con- 
tacts, parent contacts, and lessons? Could I see your copies of this 
information? (Check all that are mentioned and check twice i f reco rds are 
shown. ) 

Student census forms 

Teacher contact forms ( check if updated at least every 2 weeks) 

Parent contact forms 

__ Home Language Survey 

Comments: 



Do you have a Home Language Survey showing a second language other than* 
English spoken in the home on file for State Bilingual program partici- 
pants? (Check one) 

Yes (If yes, check records to determine if documentation exists 

and comment below.) 
No [(If no, do you have forms and directions from the program 

supervisor to be able to produce this documentation? (Check 

one) ] 

Yes 

No 

Comments: 



Do you have a Home Language Survey showing a second language spoken in the 
home other than English on file for all poCenCial State Bilingual partici- 
pants you showed on your teacher census forms at the start of this year? 
(Check one) 

Yes (If yes, check records to determine if documentation exists 

and comment below.) 
No [(If no, do you have forms and directions from the program 
supervisor to be able to produce this documentation? 
(Check one)] 

Yes 

No 

Comments: 
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What type of supervisory leadership/guidance do you need from the 
program supeirvisor? 



Do you have access to California Achievenent Tests (CAT) results? 

Yes 

No 

Comments: 



What other test results and data do you need in providing support 
services to State Bilingual/Migrant students? Do you have access to these 
data sources? 



Ha r r ing t on-0 'She a 


Yes 


No 


Self-Directed Search 


Yes 


No 


Attendance 


Yes 


No 


KCASTS students data 


Yes 


No 


Other: 


Yes 


No 


Other: 


Yes 


No 


Other: 


Yes 


No 


Other: 


Yes 


No 


Other: 


Yes 


No 


Other: 


Yes 


No 



Comments: 



Commtnications/Esprit De Corps 

What are the various ways you regularly communicate with classroom 
teachers? (Check predominant form and indicate exceptions in comment 
section, ) 

Written log/notes 

Verbally through regularly scheduled sesssion 

Verbally on intermittent basis 

Other (please describe) ^ 



Comments : 
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12» How would you describe the building principal's support of the State 
Bilingual/Migrant programs in this building? Other buildings? (Use a 
check mark to indicate each building*) 

Supportive 

Neutral 

Non-supportive 
Comments: 



Miscellaneous 



13. What if any are the most important current problems regarding the State 
Bilingual/Migrant programs in this building(s) you serve? 



14» What, if any, do you consider to be the programs' positive contributions 
or strengths in your building(s)? 
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RESULTS OF THE 1988-1989 PROCESS INTERVIEW FOR 
STATE BILINGUAL/MIGRANT STAFF AT 
SUPPORT SERVICE SITES 
(N =3) 



Buildings Serviced: Central, Eddy, North, Souths Webber Junior, Saginaw High 

and Arthur Hill 



Programming and Counseling/Guidance 

1* Describe a typical State Bilingual/Migrant session in terms of its parts 
and the counseling/guidance you employ, 

• All sites are involved in attendance counseling of State Bilingual/ 
Migrant students 

• Four of the six sites (66.7%) conduct academic, social, and 
personal advising/supportive staff in addition to attendance 
counseling 

• The amount of individual and group counseling/advising varied by 
level and is expressed as a percent of contacts as follows: 

Individual Small Groups 

— Junior High 25% to 100% 0% to 75% 

— Senior High 30% to 90% 10% to 70% 



How do you determine what goals or objectives you will focus upon during 
the various State Bilingual/Migrant sessions? 

• Poor attendance records 

• Contacts made by staff, assistant and/or principal, parents, 
police, etc. concerning problems such as: 

— lack of student motivation 

— low grade point averages 

— inability to find a part-time job 

— inability to study 

— no career or college information 

— etc. 

Describe your daily counseling/working schedule with State Bilingual/ 
Migrant students? 

• Individual and/or group counseling 

• Visits to parents without phones to deal with potential 
problems relating to their student 

• Advisor for after-school club 

• Planner for field trip experiences 
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What, if any, scheduling conflicts at this building or others have you 
experienced with classroom teachers and/or other professionals? 

• None 3* (100.0%) 

• Some 0 ( 0*0%) 



^Number following the response indicates the number of respondents 
giving a par**icular response* 



What type of information do you keep on program participants, teacher 
contacts, and lessons? Could I see your copies of this information? 
(Check all that are mentioned and check twice if records are shown.) 







Mencioned 


Shown 


• 


Scudenc census forms 


1 


(33.3%) 


1 (33.3%) 


• 


Teacher concacc fonns 


0 


( 0.0%) 


0 ( 0.0%) 


• 


Parent concacc forms 


0 


( 0.0%) 


0.( 0.0%) 


• 


Home Language Survey 


0 


( 0.0%) 


0 ( 0.0%)* 


• 


Scudenc concacc log 


2 


(66.7%) 


2 (66.7%) 


• 


Earenc concacc log 


2 


(66.7%) 


1 (33.3%) 


• 


Scudenc accendance form 


1 


(33.3%) 


1 (33.3%) 


• 


Scudenc file on problem resolucion 


1 


(33. 3%) 


1 (33.3%) 



* Respondents indicated all the Home Language Survey (HLS) were at the 
Board of Education and they had no record of who had a HLS on file. 



Do you have a Home Language Survey showing a second language other than 
English spoken in the home on file for State Bilingual program partici- 
pants? (Check one) 

• Yes 3 (100.0%) 

• No 0 ( 0.0%) 

Do you have a Home Language Survey showing a second language spoken in 
the home other than English on file for all potential State Bilingual 
participants you showed on your teacher census forms at the start of 
this year? (Check one) 

0 Yes 3 (100.0%) 

• No 0 ( 0.0%) 



What type of supervisory leadership/guidance do you need from the 
program supervisor? 

• All three student advisors felt that the supervisor was readily 
available to react to suggestions and to offer advice. 
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9. Do you have access to California Achievement Tests (CAT) results? 

• Yes 3 (100.0%) 

• No 0 ( 0,0%) 



10. 



What other test results and data do you need in providing support 
services to State Bililngual/Migrant students? Do you have access 
to these data sources? 



• Attendance 

• KCASTS student data 

• CA-60's 



Yes 



3 (100.0%) 
3 (100.0%) 
2 ( 66.7%) 



No 



0 (0.0%) 
0 (0.0%) 
0 (0.0%) 



Recommended 
0 (0.0%) 

0 (0.0%) 

1 (33.3%) 



11. Communicatioas/Esprit De Corps 

What are the various ways you regularly communicate with classroom 
teachers? (Check predominant form and indicate exceptions in comment 
section*) 

• Written log/notes 0 ( 0.0%) 

• Verbally through regularly scheduled session 0 ( 0.0%) 
t Verbally on intermittent basis 3 (100.0%) 

12. How would you describe the building principal's support of the State 
Bilingual/Migrant programs in this building? Other buildings? (Use 
a check mark to indicate each building.) 

• Supportive 5 (83.3%) 

• Neutral 0 (0.0%) 

• Non-Supportive 1 (16. 7%) 



Miscellaneous 

What if any are the most important current problems regarding the State 
Bilingual/Migrant programs in this building(s) you serve? 

The following comments were given by a single respondent: 

• Lack of adequate funding to conduct field trips and carry out other 
activities 

• Three year funding limitation on State Bilingual participation 

• Lack of planned strategies to address the many needs of secondary 
students 
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14. What, if any, do you consider to be 
or strengths in your building(s)? 

The following comments were made by 

• Positive attitude of students 

• Improved grade point averages 

• TeamTOrk of all staff members 
all students 



the programs^ positive contributions 

a single respondent : 
toward education 
of students 

in the best interest of 
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RESULTS OF 1988-89 PROCESS INTERVIEW FOR 
STATE BILINGUAL/MIGRANT STAFF 
AT INSTRUCTIONAL SITES 
(N =7) 



Buildings Serviced: Coulter, Emerson, Fuerbringer, Heavenrich, Herig, 

Houghton, Jerome, Jones , Kemp ton, Longfellow, 
Longstreet, Loomis, Miller, Moore, Morley. Nelle Haley, 
North Intermediate, P^rk, Rouse, Salina, Stone and Webber 
El emen tary 

Programiing and Instructioaal Managewent 

1* Describe a typical State Bilingual/Migrant session in terms of its parts 
and the instructional strategies you employ. 

The following were the responses given; 

• Elements of the Instructional Theory Into Practice (ITIP) lesson 
format (6) * 

• Review/support system for regular education teacher' to reinforce 
lessons already presented (4) 

• New words for the day (2) 

• Board work, example, and then seat work (1) 

• Emphasis of the importance of learning (1) 

• Reinforcement in Spanish (1) 

• Tlitoring plus English as a Second Language (ESL) including calendar of 
help provided to help diagnosis weaknesses (1) 



Indicates the number of respondents giving the same or similiar 
comment . 



How do you determine what learning objectives you will focus upon 
during the various learning sessions? 

The following responses were given: 

o Follow the building determined objective of the week in reading and/or 
mathematics (5) 

• Solicit teacher input on weaknesses observed and techniques employed 
in the past (4) 

• Focus in on low or failing classes/marks (2) 

• Review California Achievement Tests (CAT) results (1) 
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What is your case load this school year at each of your buildings? 

The overall case load of the staff members ranged as follows with the 
average as indicated: 

1 ow high average 

# Elementary 108 172 138 

• Secondary* 50 50 50 



* Only one building at the secondary level. 

How many students do you typically see at a time at each of your 
buildings? 

The overall number of students typically seen at a time ranged as follows 
with the average as indicated: 

low high average 

• EL emen ta ry 1 7 4. 85 

^ • Secondary* 7 18 12.25 



* The low and high figures plus the average at the secondary level 

represent the numbers seen per period while the elementary represent 
an average class size per building. 

How much planning time do you have on a weekly basis during the regular 
work week (daily from 8:10 - 11:30 A.M. to 12:30 P.M. - 3:10 P.M.)? 
Note: 15 minute travel time to next building should be excluded from the 
regular work day. 

The weekly amount of planning time in minutes ranged as follows with the 
average as indicated: 

1 ow high average 

• Elementary 30 300 145 

• Secondary 225 225 225 



What subject area do you provide instruction to State Bilingual/Migrant 
children? (Check all that apply) 



Elementary (N=6) Secondary (N=l ) 



• 


Reading/English 


6 


(100.0%) 


1 


(100.0%) 


• 


Machemacics 


6 


(100. 0%)* 


1 


(100.0%) 


• 


Culture 


4 


( 66.7%)* 


0 


( 0.0%) 


• 


Sc ience 


0 


( 0.0%) 


1 


(100. 0%) 




Civics 


0 


( 0.0%) 


1 


(100.0%) 




Economics 


0 


( 0.0%) 


1 


(100.0%) 




Computers 


0 


( 0.0%) 


1 


(100.0%) 



As requested but not on a daily consecutive basis 
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What, if any, scheduling conflicts at this building or others have you 
experienced vTith classroom and/or compensatory education teachers? 

• None 7 (100.0%) 

• Some 0 ( 0.0%) 

Comments; Two respondents indicated a few minor conflicts at the start 
of the year because of changes going on in the Chapter 1/ 
Article 3 programs. However presently no scheduling conflict 
exist. 



What type of information do you keep on program participants, teacher 
contacts, parent contacts, and lessons? Could I see your copies of this 
information? (Check all that are mentioned and check twice if records 
are shown.) 



Mentioned Shown 



• Student census forms 5 ( 71.4%) 3 ( 42.8%) 

Lesson plans for each building 7 (100.0%) 7 (100.0%)** 



Teacher contact forms 6 ( 85.7%) 3 ( 42.8%)* 

Parent contact forms 5 ( 71.4%) 4 ( 57.1%) 



Of the three teachers who showed their teacher contact form only one 
(33.3%) was being updated every two ;^eks. The -other two teachers 
appeared to update these forms every month or so. 

The lesson plans were always of the objective form type and 

completed at least one day in advance. 



Do you have a Home Language Survey showing a second language other than 
English spoken in the home on file for all State Bilingual program par- 
ticipants? (Check one) 

• Yes 7 (100.0%)* 

• No 0 ( 0.0%) 



These test results are being kept by the program supervisor. 



Do you have a Home Language Survey showing a second language other than 
English spoken in the home on file for all potential State Bilingual 
participants you showed on your teacher census forms at the start of the 
year? (Check one) 

• Yes 5 (71.4%)* 

• No 2 (28.6%) 

If no, do you have forms and directions from the program 
supervisor to come ap with this documentation? (Check one) 

o Yes 2 (100.0%) 

o No 0 ( 0.0%) 



These test results are being kept by the program supervisor. 
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Wat type of supervisory leadership/ guidance do* you need from the 
program supervisor? 

The following were the responses given: 

• Adequate guidance/leadership is being given presently (5) 

• More classroom visits by the supervisor to give insights and 
suggestions (2) 

• Better leadership to reduce class loads and paper work burden (1) 

• More communications about what is happening at the local, 
state, and national levels (1) 



Do you have access to the California Achievement Tests (CAT) results 

• Yes 7 (100.0%) 

• No 0 ( 0.0%) 



Communications/Esprit DeCorps 

What are the various ways you regularly communicate with classroom 
teachers? (Check predominant form and indicate exception in comment 
section.) 

• Written log/notes 0 ( 0.0%) 

• Verbally through regularly scheduled session 3 (42.9%) 

• Verbally on intermittent basis 4 (57.1%) 

Comments : One respondent indicated that written notes are used in one 

building to communicate to regular classroom teachers because 
of the limited amount of time spent in that building. 

How would you describe the building principal's support of the State 
Bilingual/Migrant programs in this building? Other buildings? (Use a 
check mark to indicate each building.) 

• Supportive 21 (95.5%) 

• Neutral 1 ( 4.5%) 

• Non-Supportive 0 ( 0.0%) 



Miscellaneous 

What, if any, are the most important current problems regarding the State 
Bilingual/Migrant programs in the building(s) you serve? 

The following problems were cited: 

• No time to review and insure success because of the objective focus 
and large number of buildings to serve (3) 
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• Parent paracicipacion needs to be increased to help solve the pupil 
absenteeism problem (1) 

• More teachers are needed for the State Bilingual /Migrant Programs 
(1) 

• The three year rule for State Bilingual students doesn't make 
sense if the students still cannot achieve up to grade level at 
the end of three years (1) 

• The Apple computers need to be made available to all program 
sites (1) 



Ifliat, if any, do you consider to be the programs' positive contributions 
or strengths in you buildings(s)? 

• Individuals help to pupils in areas of greatest need that 
allovTS for a greater degree of success (5) 

• Role model for State Bilingual/Migrant children (4) 

• Help for pupils to develop positive self-concept and 
self-control (4) 

• Provides interpreters for Spanish/Hmong parents concerning school 
matters (2) 

• Oiltural content injected into the instructional process (1) 

• English as a Second Language (ESL) instruction being offered (1) 

• Instructional services being provided to needy students (1) 
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TABLE E.1. lESSON ElflEn: (MaaO^ISr RESUI2S FRW 1968-e9 Sim Bm 

OBSERWB NOHBlBERHDBCHfflER, 1988 CXMDUCTIM3 REGULAR AND REVIEW UES9CHS. 









RBGUIAR 


REVIH7 












Checklist for lesson Elements 




lESSai 




LESSON 






TODvL 








(N=5) 




m) 








(N=7) 






Observed 


lt>t Observed 


Observed Not Observed 


Observed 


lt>t Observed 


Standards 






















Frd* 


Did the students seem to know vhat wis expected of tlera 


5 (ioao%) 


0 


(0 O'A 




n 
u 




7 (ioao%) 


0 (0.0%) 




In tenns of behavior? 




















Rrd 


\kre all materials and equipment necessary for the class 


5 (ioao%) 


0 




2 n 00.07^ 


n 
u 




7 (ioao%) 


0 (0.0%) 




session In place and ready for use? 




















Red 


Vfes time wasted taking attendance and/or record teeplng? 


0 


(0.0%) 


5 


(ioao%) 


0 fO.0%) 


2 




0 


(0.0%) 


1 (100.0a) 


Aitlcipatory Sst (Introduction) 






















Rrd 


Vks the learning for that session clearly stated to students? 


4 


(80.0%) 


1 


(2a 0%) 


2 flOQ.Q%) 


0 




6 


(85.7%) 




(R)r 


Vsre students showi how the leamirg related to previous 


2 


(40.0%) 


3 


(6ao%) 


1 (50.0%) 




f50.0%) 


3 


(42.9%) 


(57. IX; 




learning they had experienced or to needs in their lives? 


















Teachit« (IteteachinK) 






















(R)r 


Did the teacher give a formal or informal pre-test? 


1 


(2a 0%) 


4 


(8a 0%) 


2 (ioao%) 


0 


(0.G^) 


3 


(42.9%) 


4 (57.1%) 


R 


Did the teacher give an adequate explanation of the leamit^ 


4 


(80.0%) 


1 


(2ao%) 


2 (ioao%) 


0 


(ao%) 


6 


(85.7%) 


1 (14.3%) 




before students were expected to put it into practice? 


















Rr 


What strategy did ths teacher uk to put across the learning? 
























(Check all strategies observed) 
























• lecture 


0 


(0.0%) 


5 


(ioao%) 


0 (ao%) 


2 


(100.0%) 


0 


(0.0%) 


7 (ioao%) 




• Inquiry (qiEstions) 


3 


(60.0%) 


2 


(4aG%) 


1 (5ao%) 


1 


(5ao%) 


4 


(57.1%) 


3 (42.9%) 




• Group discussiion 


0 


(0.0%) 


5 


(ioao%) 


0 (ao%) 


2 


(ioao%) 


0 


(0.0%) 


7 (ioao%) 




• Role playing 


0 


(0.0%) 


5 


(100.0%) 


0 (ao%) 


2 


(100.0%) 


0 


(ao%) 


7 (100.0%) 




• Student input 


1 


(2a 0%) 


4 


(8a 0%) 


0 (0.0%) 


2 


(ioao%) 


1 


(14.3%) 


6 (85.7%) 




• Explanation 


3 


(6ao%) 


2 


(4ao%) 


1 (5ao%) 


1 


(5ao/0 


4 


(57.1%) 


3 (42.9%) 




• Mjdeling 


3 


(60.0%) 


2 


(4a 0%) 


2 (ioao%) 


0 


(P.C7.) 


5 


(71.4%) 


2 (2a 6%) 




• Other 


0 


(ao%) 


5 


(100.0%) 


0 (ao%) 


2 


(ioao%) 


0 


(ao%) 


7 (100.0%) 



*IfiS9on type code: R-regular 4-revlew cWiagnosis (optional elenent) 
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TABLE E.U (Cbnt.) 



AFtENDIXE 



Checklist &>r lesson ELanents 



lESSCN 
(N=5) 

Clb<?erved NdC Observed 



REVIEW 
lESSCN 
(N=2) 

Cbserved NdC Observed 



TOOAL 
(N=7) 

Observed Ibt Observed 



T^chlpg (Ife teaching) 



Rr 



Practice 
Rr 

Rr 
Rr 



Rr 



(Rr)d 



Closure 
Rr 

(Rr) 



Did the teacher check regularly to make sure that all 
students understood ths learning? 

Did the students practice ths leamiiig throigh some form 

of overt behavior? 
\bs the practice directly related to the learning? 
Did the teacher nxxiitor each student's practice of the 

leamir^? 

Did the teacher reteach the learning when and where 
necessary? 

DLd the teacher gi e a fiDrmal or iniformal pst-test? 



DLd the teacher close the class by having students 
identify v;hat the session's learning vas? 

Did the students leave the class knowing vhat tha next 
session WDuId be about (continuity)? 



Follow-Up (Unguided Practice) 

(Rr) Did the teacher assign homewDtk based m tte day's 
learning? 



Mptivation 



Rrd 



ERLC 



Hiring the class session, did the teacher use any of 
the following forms of ,x)tivation? 

• Increasing/decreasing anxiety 

• Adding notes of interest 

• Granting rewards 

• Maintaining friendly atinosphere 

• Giving sCuleHLS kiiowledge of their results 

• Allowing students mcraents of success 
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5 (ioao%) 0 (0.0%) 

5 (ioao%) 0 (0.0%) 

5 (ioao%) 0 (0.0%) 

5 (100.0%) 0 (0.0%) 

5 (ioao%) 0 (0.0%) 

0 (0.0%) 5 (ioao%) 

4 (80.0%) 1 (2a 0%) 

4 (80.0%) 1 (2a 0%) 

0 (0.0%) 5 (ioao%) 



(4a 0%) 
(8ao%) 
(2a 0%) 
(8ao%) 
(ioao%) 
(6ao%) 



3 

1 

4 

1 

0 
2 



(6a 0%) 
(2ao%) 
(8a 0%) 
(2ao%) 
(ao%) 
(2ao%)>. 



2 (100.0%) 0 (0.0%) 



2 (ioao%) 0 (ao%) 



2 (ioao%) 
2 (ioao%) 

2 (ioao%) 

0 (0.0%) 

1 (5ao%) 

2 (ioao%) 



2 (100.0%) 

2 (ioao%) 
2 (ioao%) 

1 (5ao%) 

2 (ioao%) 
2 (ioao%) 



0 
0 



(0.0%) 

(ao%) 



0 (ao%) 

2 (100.0%) 

1 (5ao%) 

0 (0.0%) 



0 (0.0%) 2 (ioao%) 



0 
0 
0 

1 

0 
0 



(0.0%) 

(ao%) 

(0.0%) 

(5ao%) 

(0.0%) 

(ao%) 



7 (ioao%) 0 (o.( 



7 (ioao%) 0 (ao%) 



7 (ioao%) 
7 (ioao%) 

7 (ioao%) 

0 (0.0%) 



5 (71.4%) 

6 (85.7%) 



4 (57.1%) 

6 (85.7%) 
3 (42.9%) 

5 (71.4%) 

7 (ioao%) 

5 (71.4%) 



0 (0.0%) 

0 (ao%) 

0 (0.0%) 

7 (ioao%) 

2 (2a 6%) 

1 (14.3%) 



0 (ao%) 7 (ioao%) 



(42.9%) 
(14.3%) 
(57. 1%) 
(28.6%) 
(0.0%) 
(28.6%) 
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